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Abstract

The focus of this paper is constructed through 1) a child wellbeing study performed in
Finland (2010-2012), and 2) music education as a form of creativity. Imagination, creativity,
friendliness and the elements of comfort were found to be important for the positive
wellbeing of a child. PISA studies reflect the peak of Finnish learning results concerning 15 -
year-olds as a proof of the high quality of school education. Maintaining the positive learning
results may be based on and supported by music education and creative musical experiences.
This leads us to think about holistic music education as a resource.

Keywords: Child-based mehodology, creativity, learning, music education, PISA, triangulation, wellbeing

© 2013 Published by C-crcs. Peer-review under responsibility of Editor(s) or Guest Editor(s) of the EJSBS.

* Corresponding author.
E-mail address: kaarina.marjanen@uef fi

doi: 10.15405/ejshs.84

@@@@ This work is licensed under a Creative Commons Attribution-NonCommercial-NoDerivatives
BY NC ND

4.0 International License.


mailto:kaarina.marjanen@uef.fi
https://doi.org/10.15405/ejsbs.84
https://crossmark.crossref.org/dialog/?doi=10.15405/ejsbs.84&domain=pdf

https://doi.org/10.15405/ejsbs.84
elSSN: 2301-2218 / Corresponding Author: Kaarina Marjanen
Selection & Peer-review under responsibility of the Editors

1. Introduction

According to an old African story, when a young woman wants to have a baby, she
goes far away from the village and finds a place of her own under a big old tree. There she
sits and waits, sits — waiting to hear the song of her child. When she hears this song, she
learns it to remember it well. Only after this she is ready to get back into the village, to find
the man who is to be the farther of the child. The woman teaches the song of their child to
this man. While making love to conceive the child, they sing this song together to welcome
the child. During the pregnancy, the old women of the village are taught this song so that
they will be able to welcome the child into this world with the familiar song. Gradually, all
the villagers will learn this song. It will be a part of this person’s life throughout his life, in
joy and in sorrow. For the last time, the song will be sung to him at the deathbed (Sobonfu
Somé of the Dagara tribe, in www.birthpsychology.com.) This beautiful story leads us
smoothly to understand the musical processes as a part of a human’s life, music as an innate
capacity, with the connections of wellbeing.

The meaning of arts and culture in our lives are reminded us by Unesco’s
‘Declaration of Children’s Rights’: in article 31 the child’s right to rest and play is
emphasized, linked with the idea of leisure time with arts and culture
(http://www.cyberschoolbus.un.org/crc/text.html) in connection with socio-emotional and
holistic wellbeing.

Musical experiences can also have effects, and therefore used as a tool also for the
aims and purposes of positive equilibrium (Marjanen et al., 2012). Music itself, however, is
functioning in our consciousness, even unconsciously.

The aim of a study project called Lasten Ikihyvd — The Positive Equilibrium of
Children  (http:/www.lastenikihyva.fi/p/the-positive-equilibrium-in-english.html) was to
clarify the construction of positive wellbeing as experienced by the 8-12 year-old children.
The study was performed from 2010-2012 at the area of Paijanne Tavastia (Paijat-Hame) in
Southern Finland, with the aims divided into content oriented, methodological and
methodological-content-oriented-developmental research aims.

Finnish school has become world famous because of the results of the PISA studies
reported. The Finnish comprehensive school has been found to be successful in providing the
majority of its students with a solid foundation for further schooling. It also provides the
adolescents after school for the transition to working life and for participation in the modern
society (Valijarvi et al., 2003), as reported still in the fourth report. In the last report (2012),
a clear decrease was found at the area of mathematics, with a declining on reading and
science literacy (http://www.minedu.fi/OPM/Tiedotteet/2013/12/pisa.html?lang=en). The
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results on pupils’ attitudes, motivation and experiences of the school community, were not so
encouraging either in the 4th report (Sulkunen et al., 2012).

In this paper, some considerations are made from the settings of the Positive
Equilibrium of Children study, and the Pisa studies, concerning interaction with the power of
music on us humans, despite the different age groups under focus. This is why musical
activities working in our minds, are set as a focus, connected with well-being, creativity and
holistic learning processes. In this paper, the present study is only used as a background from
the content-based aim point of view; to consider the power of music (education) with its
theoretical basis to be mirrored against each other.

The main theories supporting the Positive Equilibrium-study performance were 1) the
theory on holistic, deep learning experiences (Hannaford, 2004), 2) The Flow Theory
(Csikszentmihalyi, 1990), and 3) The Ecological Systems Theory (Bronfenbrenner, 1979).
These theories serve also music education purposes in the current approach. The present
background study included qualitative and quantitative data as a part of triangulation. How
or what kind of understanding can we learn of the result information reported, to support the

well-being within the society?

1.1. Theories
1.1.1. The Positive Equilibrium of Children — study

The voice of the child has frequently been the main focus of interest. No matter of the
approach to child wellbeing and its scenarios, child-based study methods have often been
found as quite a challenge. The chronological and developmental changes concerning the
growth and development of the child, and the connections of the target group’s age with the
study methods chosen set a variety of challenges for the researcher. The theories on child
development are to be understood, and even, in the best situation, supported by practical
experience of children: this supports the researcher in creating the contact with the child. In
this study, the child’s experiences were set as the focus. It was found important to have the
individuals tell things in ways found personally suitable and motivating, and at the same time
emphasizing the idea of revealing the construction of positive wellbeing as a whole.

Carla Hannaford (2004) clarifies the deep level, holistic learning experiences, and
Mihaly Csikszentmihalyi (1990) describes the flow experiences, in the current perspective
comprehended as factors to affect the individual experiences of a child living in the micro
system level, which is here set as a main focus. It is important to remember, however, that
there is interaction going on between the various phases or stages within the community

(Bronfenbrenner, 1979; Peirson et al., 2011). The first experiences are formed and submitted
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through emotions, bodily features, atmospheres and sound worlds, and strongly affected by
music, perceived in the form of sounds.

The learning processes to gain the ability to communicate, start prenatally, affected by
musical experiences shared with the fetus and the mother (Chamberlain, 1996; Marjanen,
2009a).

Figure 1. The approach to child wellbeing (Marjanen & Hurtig 2010)

Bodily, cognitive and emotional experiences and activities support the child’s
learning (see Figure 1). According to David Elliott (1995), in The Praxial Approach of Music
Education, the triangle of these three elements are naturally provided, offering experiences,
and thus benefitting development and learning. Musical creativity awakens emotions, it is
formed through and with the support of the body, and also cognitively processed and
understood.

As described by Odent (2008) in Marjanen (2009), the first experiences that can be
comprehended as musical experiences, are the sounds of the mothers’ body and heartbeat,
the womb sounds, blood circulation sounds etc. during the prenatal phase. The tactile sense
effects also for the sound experiences, through the body vibration, understanding the whole
body as an ear, and when understanding the ear not only as a listening sense, but also as a
vestibular, proprioception and tactile sense — touching and listening may be a part of a modal
fetal experiences. (Marjanen, 2009). The ability to “feel” sound can be discussed about.
Glennie (2002), as described by Dillon (2006) talks about the metaphor of music as life, with
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a piece of music evoking real, fictional or abstract scene from almost any area of human
experience or imagination, talking also about the literal correspondence between hearing a
sound and feeling a vibration (Dillon, 2006). In traditional societies sound and music,

including dance and song, are integral to many aspects of life and culture (Dillon, 2006).

1.1.2. Other theories on music, creativity and learning, to support this paper

“Music is one of the most immediate forms of creative engagement with place, and a
form with which students readily engage. Connections are made between place, creativity
and music” (Dillon, 2006). In the four Ps model of creativity, it is seen through Process,
Product, Person, and Place, and in the four-C model of creativity, creativity is divided in the
levels of Big C (creative genious), little-c (everyday creativity), mini-c (creativity that occurs
in a learning process, and Pro-C (expert-level of creativity) (Kaufman & Beghetto, 2009).
Blending is a case of combinational creativity, including moving across and between
disciplines, making connections and then focusing the outcomes of the blend (Pereira &
Cardoso, 2002). This, because of integration, provides a framework and tools for working
with any combination of disciplines, such as on a theme “a sense of place” (Dillon, 2006).
The “sense of place” refers also to the concept of “narrative space” (Ropo, 2014), which can
be found growing together with the learner as a consequence of the learning processes
experienced, and affected through music education or sound education — music can be
understood as an affective form of art combining vocal or instrumental sounds to produce
beauty of form, harmony and expression of emotion, and sound as the clinical sensations
caused by vibrations of air or other media (Dillon, 2006), and a form of communication, thus
approaching education through music. Music, constructed of musical elements as sounds,
may lead the child securely into postnatal life, like in the story that started this paper.

According to Perlovsky (2009/2010), on the basis of human vocal communication,
emotionally filled vocal melodies have gradually evolved into consonant combinations of
sounds. Through evolution our musical ability has shaped to create and perceive sound as
something that is principally important for touching the whole of our being. Music is a
special genre of arts, directly affecting the emotions.

Musical harmonies are based on inborn mechanisms. It has been found out also, that
4-month-old babies like consonant sounds and dislike dissonances (Perlovsky, 2009/2010, 5-
6), referring to music experienced as a mirror of atmosphere — or something in connection
with experiences and taste, right from the very beginning.

Musical learning links with transversal integration processes; these are constructed

both through internal individual processes and external social interaction, and are also due to
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the impact of musical sounds. Discipline-specific curricula still dominate in educational
systems, especially at secondary and tertiary levels, but there is a long- standing (and
growing, as a writer’s remark, respectively) interest in working across, between and beyond
disciplines (inter-, multi- and transdisciplinary) (Dillon, 2006).

Music possesses the capacity to move people emotionally. The emotions in music
should cause us to be moved by music, for us to learn — with the connection to imagination:
People listen with their imagination, if they have one (Kypourgos, 2012). Piaget (1896-1980)
talks about love as the engine of cognitive education, complementing the idea of the
emotions carried and transmitted in the form of musical communication. As Marjanen
(2009b) has presented, learning processes are affected by flow experiences
(Csikszentmihalyi, 1990) and supported by deep learning processes (Damasio, 1994;
Hannaford 1995/2004), and strengthened by experiences of love and emotions (Odent, 2008;
connected to Brown, 2000). These musical-emotional-interactive and creative processes start
chemically and bodily even at the foetal stage (Chamberlain, 1996; Thaler, 1994). Musical
imagination and emotions can be compared to the imagination and emotional dimensions of
children’s play (Kurkela, 1994). Musical imagination and emotions are also connected to
holistic learning experiences created through the dimensions of emotional, bodily and
cognitive experiences, which are then combined in the limbic system of the brain
(Hannaford, 1995/2004).

Different languages maintain a balance between the emotional and the conceptual
(Perlovsky, 2009/2010). The tracks of musical and linguistic experiences can be originated in
exactly the same areas of the brain (Jentschke, 2012). Language-learning processes already
exist during the prenatal phase (Teinonen & Huotilainen, 2012).

Chamberlain (1996) describes the foetal responses in bodily responses. Marjanen
(2009a; 2009b) suggests later vocal communication to derive from prenatal, holistic,
musical-linguistic and bodily responses. This may later lead to or support the gaining of “the
pedagogy of connection” (Dillon, 2006), consisting of a framework and tools to
conceptualize and facilitate integrative work: creativity, the environment and music. Already
the first connections between the mother and the fetus/baby are already affected strongly

through music (Marjanen 2009a).

2. The study method

A study can be formed out of literature or from an empery, observing the information
as a clarification or a description. The performance of the study can be called a model, with

the phenomena being understood as theory. Research data can be constructed out of various
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genres of knowledge, and as a combination of them. It is possible to transform or translate
tacit knowledge into the language of the propositions and claims suggested by explicating
tacit knowledge into forms of theory to improve it on the basis of validity, reliability and
adaptability. Routio (2007) claims that the content of tacit knowledge may be challenging for
a researcher, unless during investigation, he himself simultaneously represents the practical
field of the study. The unconscious cognitive and bodily processes associated with it are not
adequate without the information itself (Poyhonen, 2011). A child’s awareness starts as
experimental information, through the senses, learning to give meanings, being aware,
through activity- and concept information (Réasdnen, 1993). This understanding, which
formed the basis of the study procedure presently observed, was supported by The Theory of
Multiple Intelligences (Gardner 1993; 1999) and the present-day brain research (e.g.
Huotilainen, 2011; Overy, 1998). Gary McPherson (2013) also describes the connections
between musical ability, development and identity. Based on the understanding of music, the
study was performed as a process designed to gain information musically supported through
the triangulation method; it comprised of diverse ways of data collection through
observation, music workshops, discussion workshops, working in children’s study groups

and an e-questionnaire. Figure 2 presents a summary of the data collection process.

( R
Producing knowloc-ll:; |
P i ™
| knowledge | withchildren | ooyt | Surveyl )
Researhers With c:1 idron @ children (3) e-questionnaire
Sheervkin © Multi-method
the Multi-method based Children’s The whole
emd'e' "e"tfo',y “ mﬁf:‘ wih | Workshops with study groups group of &aqoze
groups of (Videodata and years in Lahti
2days peen i chidren cheise " | ate
Data’ ; produced by
, Fiéldnotes) (music) (discussions) children:
_'1 (Data: Videodata | (Dafa: Videodata research
and other data and other data questons for
produced by produced by survey)
children) dideo)

Figure 2. Child-based data collection process with data (Marjanen & Laakso, 2011)

Important physical grounds for this investigation were to value and cherish the child’s

ideas, to understand holistic interaction, which, as a part of the study, included mimicking,
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gestures and other activities. Open discussions took place on the basics of trust between the
researcher and the participant.

The qualitative part of the study (observation, workshops) and the quantitative part (e-
questionnaire) were viewed from approaches pertaining to the disciplines of philosophical
sciences (music education), social sciences (social work), and educational sciences (teacher
training, general education). Recognizing the phases of group dynamics and styles of
interaction was found important for the study procedure (Nousiainen et al., 2007). Children
from grades 2-6 (8-12 years) participated in the study workshops (n=81), also being involved
in the e-questionnaire constructing process for the wider group of children to answer it
(N=3731). Children’s discussions, shared experiences and expressions, rather than on some
existing theories, were drawn on in to the questionnaire, which included some music and
multimedia, as tools for communication and expression. The school organization
collaborated with us to perform the study procedure with the children. The aim was set to

reach the entire population of the area in question.

3. Problem Statement

In this paper, the problem statement is not purely to consider only the current study,
but to bring it out to be discussed with in a wider framework. It is important to keep in mind,
when developing the school curricula and the methods used, that the emphasis should not be
put on the learning results but on the atmosphere surrounding the learning processes. Here,
light is shed on learning in a way that comes natural to the child, and mirrored against the
present study philosophy, ontology, epistemology, methodology and performance. With
regards to teaching, the goals of music education, connected with the areas of holistic
development (cognitive, socio-emotional, psychomotor and aesthetic) should be naturally
combined (Marjanen, 2005; 2013). A positive atmosphere (including friendliness, elements
of comfort imagination and creativity) that supports the idea of holistic development with
positive experiences, will eventually strongly impact learning results and evoke the child’s
motivation.

The results of the current study qualitative part are presented as a sum in Figure 3.
Children explained to their positive well-being to include friendliness, imagination, creativity
and the elements of comfort as the most important concepts, and described learning to

happen all over within their living environments, not only at schools.
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THE HOLISTIC EXPERIENCE OF
THE POSITIVE EQUILIBRIUM

{ «school + parents attitudes )
3 atmosphere, and way of
8 habits and culture functioning
3 «the attitudes of sunderstanding &
g the personel fairness
n sunderstanding & «supporting &
3 fairness listening
Lo srelationships with «siblings,
§ é friends grandparents
S5 «learning «learning, support
a2 «number of or school
g2 homework and «dining & sleep
2% | their meaningv:
£z ¢—leppuretime < >
T2 = R
% £ ( »friends and
3 g relationships
PR «networks, fashiol «atmosphere and
& group pressure, attitudes
2 social phenomena, «learning
2 it «media, music,
§ . lonely.ness VvS. sports, creative
& experience of expression, dance,
3 being accepted writing, reading,
g +bullying acting etc.

etrust and «animals, nature,
S understanding soft toys/.

Figure 3. Based on qualitative data, the formation of positive equilibriumas described by 8-12 year-
old children (Marjanen & Poikolainen, 2012)

4. Research Questions

The Positive Equilibrium -study focused on the following:

The methodological aim: How to reach the conceptions of primary school children?

The content-based aim: What kind of things would children find as being important
elements for the structures of their own positive wellbeing and equilibrium?

The methodological and content-based development and research aim: How would
the survey developed from the qualitative data, serve and further develop the purpose of the
study?

In this paper, it is asked on the basis of The Positive Equilibrium study:

What and how should we learn of the current study? Why to consider the information
given by the children?

How and why is it important to consider the elements of creativity, imagination,
friendliness and elements of comfort?

What might we learn about them when looking at e.g. The Pisa results or when

creating new curricula?
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4.1. Purpose of the study

The purpose of this paper was to discuss, in the light of The Positive Equilibrium of
the Children —study, about the questions of music as a factor for creativity, to effect well-
being and learning, as factors to possibly affect also the school success in the form of
intrinsic motivation, maybe connected to later success in life, which leads us to the results of
the Pisa studies, and to the ultimate goal of this paper to hear the children’s voices while

developing the curricula, and while fostering our children.

5. Results

The actual study performance or results are not observed here as a whole. The
intention is to affect the understanding the school organization and methodology as a part of
the curricula. A child’s experience of positive wellbeing is greatly affected by the
atmosphere surrounding him/her. This creates the basics for the equilibrium, which
comprises of 1) feelings and experiences of trust, of being appreciated and valued; 2)
Support of the home, parents, family and friends; 3) Relationships with friends; 4) Learning
experiences; 5) The availability of elements of comfort; 6) An opportunity to gain the power
of imagination and elements of creativity; and 7) The holistic, positive feeling of security
experienced in the living environment, as presented in Fig. 3. When observing this
information against the theories as presented in Chapter 2, the knowledge created would
seem to be pointing out to the need of gripping on to the tools of music education more
tightly than we generally do. The comprehension of music, as presented in Subchapter 2.2.,
from a wide perspective also supports anyone to be able to do it. The actual answers for the
study questions were already given during the procedure of the present paper: a child can and

should be musically supported.

6. Discussion

The quantitative data was supportive for the aims to interpret the present study results
as a whole. For this paper’s purposes, however, the figure created from the qualitative data
with regard to the results of the whole study was enough. The holistic understanding was
constructed from the central features, as presented above, expressed by the children
(Marjanen et al., 2012). The purpose of how and what the children told us may open our eyes

and senses to review and understand the PISA results and our knowledge about the
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undeniable power of music, based on research, on human behavior, growth, development,
abilities, understanding, atmosphere etc. Please see Figure 4.

~ MCTTHERS PRENATAL  MUSICAL
INTERACTION | | maorssivees ™
ELEMENTS IN MOTHERS" EEHAVIOUR BEALLY-BUTTON CHORD
COMMINICATION SESONS
. ] EARLY SRR

THE BELLY SUTTON

MUSICAL SESSIONS
0 puct of

Figure 4. Creating discussion between The Positive Equilibrium, PISA, and musical interaction and
power (Subfigures: Pisa logo; The Positive Equilibrium of Children qualitative results; and
the idea of pre- and postnatal musical experiences on the early mother-child interaction
(Marjanen, 2009a)

The meaning and the idea of music both individually and as a constructive element
for our socio-cultural society, supports the claim to listen to the children’s message given in
the study at our focus. In the PISA studies, the approach was constructed out of the
traditional adult-based understanding on children’s learning processes, especially
emphasizing the learning results. The theories and results presented in this paper mean
mutual discussion and understanding between the learner and the teacher. Learning in,
through, about, and with music, supports us in this, as both music and learning are based on
interaction and would not exist without it.

Some new windows were opened due to the use of music as a tool for research. The
researchers confronted many unexpected episodes, sometimes needing the ability to tolerate
moments of chaos during the study processes (see Figure 2). As a reward of bearing these,
rich, valuable, new, fresh information was gained.
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Ethical issues were considered important during the actual study process, which was
based on the agreements of both the children, their parents and teachers (agreements,
information given, issues of freedom, e.g. making choices in present situations at school, and
confidentiality). The close child/researcher relationship revealed and produced intertwined,
repeated knowledge, sensitive issues, a testing of confidentiality and “gift-like-knowledge”.

Sufficient room for learning, coupled with the courage to trust the child’s abilities,
motivation and understanding and a willingness to support and guide him are important.
Through music we are able to construct close relationships, trust and creative interaction
with the abilities to express and listen, and to use our imagination. From the results of the
PISA studies in Finland, pupils’ attitudes, motivation and experiences of the school
community were not very positive. It was also found out, that the Pisa scores are decreasing
in Finland. This must be responded to.

An emphasis was placed on the right to play, to experience the arts, imagination and
culture in the ‘Declaration of Children’s Rights’. Our present study strongly supports us in
keeping these principles in mind. With this continuous rivalry we will always meet only dead
ends. No understanding of continuous, sustainable grounds for development and learning can
be found through the present policies for school education, teacher training and the all-
around support for children as our antecedents and leaders of the next decades and
generations. It should be our first priority to ground the child’s growth for the best possible
understanding of human laws and the way we humans are constructed. The traces of learning
results remain as images on the surface, with a better success if the learning processes are
understood as more important than the immediate results: something important may turn out
even with a very long delay. So let us provide and prepare sufficient room for learning,
coupled with the courage to trust the child’s abilities, motivation and understanding and a
willingness to support and guide him when needed. Following the tracks of transversal
learning, starting with musical creativity, may carry us forward to a better understanding.

“To have a good life, it is important to have people around who gives support in
moments of difficulties; kind, understanding parents who respect the choices you make
during your life. A home and warmth, everything you need at home with someone to love
you. As no one can go on alone, | think you will need a good partner to share your life. | may
sound like someone’s mother but it is the truth and you just cannot change it. An adult’s life
is not just a time for having fun, but no need to worry about this now as you still have many

years before you grow up.
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Remember, if you feel insecure you have to think why, because it is important.
Choices made can always be changed. Life is waiting for you!!!” (Girl number 996, 853272,
6 th grade).
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